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: Before gorisiderting possible obstacles to the introduétion 


ae oft the early teaching of modern languages, these. notes - 
Suggest the main condititms for success in this activity and 


Ki THE THE CONDITIONS FOR SUCCESS 


the’ principal stages in the process of Sahpedieie ETML into. 
ba: _Biven educational BYSEEMs 


. 


1.4 Clarity of long-term educational sifisg 


The’ overall’ educationab. strategies eotisenned sith ETML 
mugt be. clearly defined, so. that teachers and adintnd ac ceteii 
ean base ‘their work on firm answers" to such questions’ as 
the fotlowing: He Ls : 


1.11. Will ETML improve the chi tdren' s attitudes towards ee 
~ nations? 4 


B 
138 “Wil ETML help to develop the children's self-confidencey 
communicative powers and understanding of: the nature of 
¥ language? 


1. 13 Can ETML be planned in.’such a way that it makes a. 
positive contribution to the primary curriculum? 


by enabling them to increase their ability to communicate 
with members of their pecr- ePene who speak a different 
Jangnage? . 


cl. 415 Which language or lancuanes are primary schools: to ‘offer? 
_ For what educational. or practical reasons? ” 


i 2 Clear Clear definition /of short - term objectives: 


Success id aepend. on clearly defined objectives, .rélated 


pe - cas precisely,as possfible to the children's varied needs 


and abilities. . These day-to-day objectives will affect 
‘Such practical matters as the content of the course, the _ 


on Levels of achievement aimed at for different, children, 


_ blite~al Location ped methods of teaching: 


a 


oe 3. as adninbetrdtive fyamework' must by creatéd or adapted to 
1 meet the following needs: 


1 31° Pindneial Support is cescntial.\ : . . eo 
I. 32 Taacher- -auely must be wash Gey 
*4.33° Teacher- -support nani Gu must be set up to saeyalle - 


advice, supervision, ‘initial and hile Gredninss . 
resource centres and information. Senbre 


a2 4 


1.14 Can,ETML help children who are in a multilingual situation a “- 
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1.34 The responsible, authorities must agree to the introduction = 

of the scheme, and in particular primary*head teachers _ ee 

N ‘must Berne to.|make an adeqfiate allocation of time to ° ? 
ETML, 


1.35 aonebnatey of teaching as between RELIATY and secondary. 
Schools must be ensured., F 
a 1.36 The scheme should include built- in provision for the ; 
- -agssessment of the children's progress and for an overall 
evaluation of the ETML project. 
é : i 
Bes 1.4 Pedagogical needs 


gE Co-ordination ‘of modern W@cuage teaching with the rest. -' 
-of the Penney curriculum: must be encoubaged, : ae 


. 1.42 All teachers sartioigatins in the scheme, whether in ’ 
Pty xs, Lng r secondary schools, should reach agreement on. © a ee. 
asic pedagogical’ principl<s. : N\ 


1.43 "Individualisation" of content and teaching methods maak 
be practised to the greatest possible extent. ho iat a 
that, "nothing sucgeeds like suecess", tedchers must 
; 4 organise their work to ensure that each individual child’ at 
| has a-sense of growing achievement in performing tasks ; : 
| which are possibge’ for him personally and which forma. 
series of graded, steps towards. mastery of ceytain a 
sectors of the target languagd. : Theré is a need fora ; ae) 
" ‘ minimal programme which ean be expanded for the more ro ‘ 
* able children. ’ ‘ “ 
. ae yo J Be i? * a_*> 
" * 1,44 Questions of mixed and homogeneous classes in ETML demand, 
, , careful consideration arid research based’ on experience}: 
saree he this work should include the study of individual and 
group behaviour. 


- 


~ 


1.45 Matertals, equipment and the general eondivions within 
which the verghor, works must be satisfactarye.. 


2. THE INTRODUCTION OF ETML INTO AN 1 EDUCATIONAL | SYSTEM . . 


Without adeauave societal. support it wil] be arericuit, ' i et > 
“4f not imposstble,, for a country to provide the above-mentioned | 
conditions for success. Provided that there is sufficient - \ “%? 
national motivation for the necessary finances to be allocated ~ 
and for the necessary’ measures to be taken, thé,-introduction : 
‘of ETML nto any one country or PRBAOS a oe usually involve 
cial follk owing proeesses: | 
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J ,, ry mae srt 8 
- . 


pte Ded sdk wanna of the value of: ETML for the. adnan tion oft eg ie 
’ individual ebi1aren and for the: benefit, of the ‘communi ty 
in ROMET ARs, x \s : r ‘ ae 
‘262 Estamate df the {nancial commitments Livolved tithe, 2 Oo ee 
+ enGrodue ston, and efeecyiye continuation of ETML. pga ae 


( ve 5 BB Bg teen's and the allocatidn of the necessary * ope 
. % ds. + _ : a 4 
! . ‘ gt " vi 
i> 2.4 Provision of ‘an’ administrative framework, bearing in : s 
a mind particularly the need for continuity, and using , 
a en existing resources and personnel where possible, we » 
2.5 ° Provision. ofasiif ficient numbers of suitably, malities ; : oe ie 
teachers. ' a ae Ge ee 
‘ y : : are er 
2.6 Provision of teaching: resources specially eintened for’ io 
'  ‘ETML and for sain between the ies and apcotgier, we 
a stages; ', ; ® oa Xs 
: 6 : Z : e. 4., 
2.7 Arrangements ‘for assessment as. agntioried .at i, 36: all eo, . 
5. OBSTACLNS TO THE SUCCESSFUL : Fiondbuerzon OF ETML es 
; This list of pooblienpetie “oftered: notes a hag nd sat 
capi as an indication that successful ETML depends oh caréful”' °. . °° 
aie ‘. planning and ‘on the papyiston of adequate. teaching resqurces.’ % 
: £. : Ps aoe 
3. £ tated rectual-obatediée pe oH GEE ‘ 4 : 
ts oh Fe basic ‘philosophy’ ‘of ETML, ‘its Tags -térm aims -and se “1 
2 yy, **, sports ‘term objectives may, noty have been clearly / . : go ME 
pT ,rormulatéd. As’ a result, policy, decisions may based - tos 
“4 *on ‘unsourid assumptions and’ resources may be dissipated iis : 
: ge unsuitadle or counter-pr ante éfforts. byes oe 
. ‘. \ «eaieoially 3.52 below. ; 
"+ "3.0 Financial obstacles\ ae 
’ s Sa ee es . 
_. % “s/Fallure to provide sufficient funds nay lead to ‘the . 
< ‘following, difficulties: : 
: +321 ‘constraihts “ be _Placed on Decaren and ‘evaluation. — ee 
5.22: Inadequate measures maybe taken for “the supply, training 
; os and counselling of .teachers.. : 
: At ith aa ae t * ; *\. 
i. Bow ates There’ ;may be insufficient provision of materials ‘and. a ee 


equipment. , a ‘ 


ih gh ee 3.24 erate ah support may’ bé ‘nadeqtate, with the — “a eee 
: eid agi mae * aes detailed ‘ik 303 below. » oa : 


> 
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3. 3: ‘Admini strative obstacles — . 
Ds 31 Attempts to create continuity of teaching between 
“primary and secondary schools may fail; either t, vis 
inadequate’ teacher training facilities or owing . ° 
° " insufficient numbers of advisory staff in Spme countries, 


el 32 The authorities concerned may not’ have been convinced 


2g: 3. % There may not. be: enough: opportuni ties for teachers, and © 
-\ehildren to make ‘contact. with gthe relevant foreign 
- not “ ‘countries and their ways of life. 2 ot ; 


ia. 34 "there may be iriadeqyate provision for the euatiutiad 
o ae. the ETML eenens and we the ehildren's progress,’ oN 
$ how . fr i ; 
“Ge Soctological obstavies. ; ‘ ; ‘ . , 
Be a The: ‘national or “regional aommunity may not set a high :: 
BS agar on the teaching of modern languages, especially 
younger children. .A negative ‘communal aptitude has - 
adverse cffects on: motivation, and on the provision of | 
finance. . ast 


3. 4a For historical or political ‘obneibiin there may be ¢ 
negative attitudes; on a local or national Scale towards 
..a particular foreign zal In some cases), thie v 


‘difficulty might* be countered |by, the: selection of 
-/ ‘another language for ETML, but see ,the ™ As ier 
a point made in pate act (75) 6 paragraph 3 


vr Pareritis in Lower Roatan -economic groups way regard ‘ ey) 
foreign language learning,as inessential for their: : 
evildren, ‘and they may’ therefore not encourage spent 
children jin ETML activities. A variation of: thi 
pet eth may be for foreign languages to be rega 
s Appropriate for girls but not.for boys. ‘Such . 
phatonan may be regional, artsing matnly in’ areas remote ~ 
‘from. linguistic frontiers. Again, a different point 
_ of view ,is indicated in DECS/EQT (75) oT. at paragraph 
a 3's 433" z ~ ; ‘4 aie Cn en = = ‘ 
365 Peychologica al ‘ar ‘and piiystologi cal, « obstacits” 


De ot Prejudices’ against ETML) may be. heid- ‘as a: personal watter, a 
* by ,influential individuals such 4s! administrators,, head a 
teachers, class teachers and parents, tinducing negative 
attitudes in the children.: Whe children themselves may 
unfortunately hold irrational prejudices derived from . 
misleading stereotypes of national’ chargotertstios y oe re 
ape by * the mass media. I a a - 3 

“yr a 
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3. 52 Even,in an, ambiance of positive attitudes. towards ETML, 
children may, lack adequate: motivation if they do not 
experienge a sense of growing mastery of. the foreign. 
language This sense of achievement depends in: turn’ 
on the provision of appropriate and: graded learning 
objectives which are within the’ reach of the” individual 
child. The appendix to this paper attempts to provide 
a basis for discussion about the posel bile hice of- , 
aceon jee pr : 8s RL 


The children themselves may. suffer from wepeunteeicae: or, ; 
physiological. obstacles, eg shyness, prejudice, deafness,’, 
inexperience of oral gommunication in the OCR AR tongue. : 


Pedagogical ot obstacles 


L Mast pedagogical difficulties will stem from the ondfacies, 
| already mentiotied.. Such oUstacles, especially of 

‘Ssogoz gical or psychological nature,: ean often i 

overco atsleast in part,’ by the creation of ‘a 
favourable teaching situation resulting from an attractive 
teaching personality combined with the teacher's 

enthusiasm, iS Bee ‘gkill and access. to suitable materials 
and equipment.” »Where such element's.are lacking, the 
prevailing atmosphere may unfortunately « “remain 

PES Seay icant ie ' ) i 


“THe weekly aiiocattod “de + ‘time ‘for ent, may be inadequate 
or may be Atheventy distrtbuted. a OF 


‘The Yelationship between ETML and ‘the rest of the. primary 
curriculum may not have ‘been’ clearly defined. This may , 
in turn lead to.a neglect. of, opportunities far the ; 
integration=of’ “ETML with work in other rice such as 

‘ art, . music, Ree tOny and! geography. ‘ 


TO WHAT EXTENT CAN EUROPEAN C0- 20-OPERATION H HELD 0 ) OVERCOME 
OBSTACLES TO 
stiwae. can “We slaid on: itavhatlonel idedélism as @ 
motivating, force .for teachers, parents and adminis rators, 
inthe béelief.that their resulting. positive attitudes 

, WELL influence the children's own outlook on BTML. 

> q 

, The ccc ir aint develop still further its existing 
encouragement of the pooling and dissemtmation, eg by 
‘encovraging countbies to publish details of successful ° 
projects: by méans of broadsheets, films: or videotapes. 
European stimulus might also lead to more effective 
evatuation of equipment, materials and a methods.» ” 


z 
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J 4, 3 The oce's existing encouragemen for inventions’ 
contacts might be continued and \even intensifiéd in 
relation to’ ETML.” Thé atmospherdA of positive, ; 
encouragement whichsthe CCC engenders for linguistic 
initiatives and achievements is widely recognised'as' 

‘a valuable etree for future develppments. 
4.4 The CGC might commission a study of the relations 
between ETML and’modern primary school methods based 
‘~ on discovery (and sie aaa ‘* 
4, .5 The CCC might laupch a project on the “ingtviguaateation" 
an of work” in ETML, , , 


. J 


a 


4.6 “gr in’ ETML might be Linked with the basic principles: 
"The Threshold Level". *¢ att 


|< 


e, 
- 
. 


vy 


. . Say 2 5 : * 
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APRENDIX 


DIFFERENT AIMS BOR‘ DIFFERENT CHILDREN: 


_ One of the most urgent problems in ETML is that of 
differentiating suitably among the aims and methods needed 
‘by children of varying ability.’ The following model is” 
y, offered only as a basis for disctission and with all the 
reservations appropriate to a highly simplistic’ scheme, 
The diagram is.,obviously influenced by the table on p.2 of 
"The Threshold:Levei". | 
4n the following table,’ the five horizontal. divisions 
represent sectors of the "general ability" range from the ‘ 
100th ‘percentile (highest ability) ce eae Rear 
(lowest ability Gompatible with ETML)., The vertical divisions 
represent the aims of modern language learning\as defined at- 
the Ostia, Symposium and repeated at the Wiesbaden Symposium, 
ie:*. prs e _ . 8 te ON 
WAY OF LIFE’ = | knowledge‘of the life, \culture and 
a we civiljsation of the foreign country 


HEARING = understanding speech at nexmal speed - 
* ond = speaking. the language intelligibly - 
READING = reading with ease and understanding * 
‘2 WRITING: = expression in writing 
. These five aims have been retained for. thé sake of | - 


simplicity in’this instance although,it is appreciated that — - 
the ""Thresholq Lével" suggests a new analysis of performance, 
situatiormlly based, which may eventually lead te a restatement. 
of the Ostia formula. In the context of ETML these skills 

- would be the end-products of a 3’or 4 year course, and would 
not be developed to the same extent in all Childrén. - 

. si . \ bas | 

The letters A, B, C, D and E represent levels of Ip 
. achievement, defined for the present purpose as follows: / 


-A. Children's version of the Threshold Level. . 


9 . , 
, me? <a 


l. 


- Children's version of the "nedgway level". (see - 


-The restil tant, grid ‘might be as foliows 
represent’ nil aims and nil achievements: 


‘possibly mimed movements, by the teacher. 
might deal with an incident in a café. , 
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) The Threshold ' Level", p.8).°\ 


Thé level, or ‘series of levels, which might senaEnaBLY ; 
be attained by children around ‘the average of general 
ability and taught by se daa methods in a favourable 
teaching situation. 
pote knowledge of the foreign country, tozether with 
ee power to understand and respond \to simple questions 
remarks spoken in the foreign language. 


h trace of knowledge of the foreign'country, with a 
Slight ability to/recognise a selection of phrases and’ : 
proper names spoken in a foreign language. : F 


* Blank spaces , _» 


| HEARING aeehtena READING | WRITING 


How might these aims be applied in practice? The. 

following suggestions might be applied by one teacher with 

a single class, or by several teachers working on "team- 
teaching" lines with a number of. classes.: 5 


‘ 


A story is presented, ‘with the support of pictures and 
The story 


- A group of more ‘able Malidten might then be 5 Swed a. s 5 


second. version of the.story, presented in greater detail. 


are. 1 e ; 7 a 


* ; ‘ . Py F 3 af 
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3. Pee up" activities in speaking; reading and writing, 


might be Baa fecedaeo thus" ag between HOMESenSoUs F 
groups: * wast NS . 
Group I: ’ Acting gut the story with’ variations. and/or a 
’ sequel.” Written summary in the’ foreign 
language. (A very able group. ). j 
.Group II: « - Acting the story as ‘elven with a simple : 
Ss * written reprodtiction afterwards . (An Rbove 4% 
. ‘i average Beoup. } 2  @ 
~Group IIft: . Answering oral (and possibly antheont’ 
‘ “\ questions in the target langhage.’ (A group of 
; average ability.) , j 
- Group IV: Repeating kef phrases. ih the tanget Tanguage. 
’ (A below iad ceca group.) ry 
. § 
Group V: - , Retelling fine story in the native. language. 


(A group ¢f low. ability.) 


(In the notes on the above groups 1 T- er: the term “ability” 
clearly covers many elgments ina child* 8 powers. and ,, 
achievements in. langugge learning, {neluding general intelligence, 
previous expérience of language study, and pueabuaes . towards 
foreign languages. ap dot speakers, 5  \ 

A more complex teaching procedure would be. for a class to 
be organised in mixed ability groups. The syiposium may wish 
to discuss this: possibility. ; ; ; 
vA : . 


@ - . 


